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ARTICLE INFO ABSTRACT

Received: 23 Jan 2025 Academic writing remains a significant challenge for many first-year students in open distance

Accepted: 11 Apr 2026 and e-learning contexts within large enrolment modules. This study investigates the underlying
causes of these challenges and evaluates the effectiveness of targeted, technology-mediated
support interventions. Following the assessment and moderation of the first assignment in a
first-year academic writing module, key areas of difficulty were identified, prompting the use of
an online evaluation questionnaire to explore students’ experiences. Guided by transactional
distance theory, the study aims to reduce students’ sense of isolation and enhance engagement
through the integration of podcasts and vodcasts. A qualitative research design was employed,
drawing on data from the questionnaire and document analysis of second assignment and take-
home examination scripts. The findings indicate measurable improvements in students’
academic writing skills, including the construction of logical arguments, effective use of
discourse markers for cohesion, structured paragraphing, paraphrasing, and the development
of an academic voice. Improvements in citation practices, referencing accuracy, and language
use were also observed. However, persistent challenges such as plagiarism and limited
utilization of learning resources remained. This study contributes to digital pedagogy by
demonstrating the value of multimedia interventions in enhancing academic literacy in online
distance environments.

Keywords: academic writing challenges of first-year students, online evaluation questionnaires,
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INTRODUCTION

Enhanced academic writing skills are crucial in distance higher education (HE) institutions as they play a
pivotal role in enabling students’ academic success through the development of analytical, interpretative, and
argumentative abilities (Gamlath, 2022; Hooda et al., 2022; Mohale, 2023; Moussa & Ali, 2022). UNIX-O
(pseudonym), an open distance e-learning (ODeL) mega institution in South Africa, enrolls approximately
18,000 first-year students per semester in its academic writing module (AWM101-pseudonym). AWM101 is a
first-year module at national qualification framework level 5, designed to develop essential academic skills
such as critical reading and critical writing while enhancing students’ academic English competence. The
module’s objectives require students to produce well-structured, cohesive, and academically appropriate
texts that adhere to established academic writing standards (Ndlangamandla et al., 2024). The AWM101 first-
years students use English as an additional language (EAL), which presents a significant challenge, given that
English is the medium of instruction (Mol) in South African HE. Bolton et al. (2023), Hassan et al. (2021), and
Kelly and Hou (2022) maintain that the use of English as Mol poses significant comprehension challenges for
first-year students. These challenges include language barriers, grammatical difficulties, cultural differences,
and the struggle to adapt to the academic environment, where proficiency in English is a prerequisite.

Despite the challenges exacerbated by Mol, according to Khadawardi (2022), Mbambo-Thata (2020),
Osabwa (2022), and Wong and Chapman (2023), first-year students encounter significant academic
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challenges, such as analyzing academic texts and effectively translating their ideas into coherent written
forms. Specifically, these challenges include expressing ideas clearly, accurately paraphrasing and
summarizing, mastering grammar, expanding vocabulary, referencing correctly, and constructing well-formed
sentences. Based on the assessment and moderation of the AWM101 module, the academic writing
challenges observed among students are consistent with those reported by Sevnarayan and Mohale (2022),
Mohale (2025), and Maphoto (2022). These challenges stem from inadequate writing skills developed during
high school, the need to adapt to HE's academic writing standards, and limited language proficiency, mainly
among students who speak EAL (Hassan et al., 2021; Lentz & Foncha, 2021). The impact of these challenges is
significant, contributing to higher dropout rates, increased failure rates, and delays in completing
qualifications. Common issues include difficulties with citation and referencing, developing an academic voice,
producing appropriate academic texts, paraphrasing, summarizing, and adhering to academic writing
conventions (Mendoza et al., 2022; Nenotek et al., 2022; Wang & Xie, 2022).

An additional challenge faced by AWM101 students is the nature of UNIX-O as an ODel institution. The
lack of face-to-face interaction and limited in-person engagement can aggravate feelings of isolation and
loneliness, making it even more difficult for first-year students to acquire essential academic writing skills.
Podcasts and vodcasts were introduced by the researcher as a means of mitigating transactional distance.
According to Crofts et al. (2005, p. 1), the term ‘podcast’ refers to digitally compressed multimedia audio files
that can be downloaded and played on personal devices. Podcasts are used in educational settings to bridge
the transactional gap (Rajar, 2020; Rime et al., 2022). On the other hand, Kay (2012) defines vodcasts as digital
video files. Vodcasts serve as the visual counterpart to podcasts (Gerber, 2022; Suroviec, 2023). The AWM101
module included three key assessments: two assignments and a take-home examination. Despite the
preparatory support provided, student performance on the first assignment was suboptimal. Marking and
moderation revealed significant academic gaps among students. To address these issues, an online
evaluation questionnaire was introduced within the Moodle AWM101 learning management system (LMS) to
identify academic challenges and potential sources of difficulty. The information and communications
technology (ICT) department assisted in distributing the questionnaire, as well as retrieving assignment and
take-home examination scripts, ensuring compliance with institutional ethical requirements. These scripts
were also analyzed for document analysis purposes to provide further insights into students’ academic writing
performance. The research questions (RQs) guiding this study are as follows:

1. RQ1. What specific academic writing challenges did you encounter in your first AWM101 assignment?

2. RQ2. How do students’ academic writing skills show ongoing improvement across the second
assignment and the take-home examination scripts following the introduction of the online evaluation
questionnaire, podcasts, and vodcasts as supplemental support tools?

LITERATURE REVIEW

Students in ODel institutions face diverse academic writing challenges, including lack of voice, incomplete
sentences, grammar errors, citation and referencing issues, limited argumentative skills, poor coherence, and
recurring spelling mistakes (Crossley & Kim, 2022; Patty, 2024; Sarwat et al., 2021; Yan, 2024). These challenges
often stem from prior educational backgrounds (Dolasinski & Reynolds, 2023; Eynon & Gambino, 2023),
require proactive academic support interventions from lecturers. Simply blaming students’ high school
backgrounds does little to address these issues (Alostath, 2021; Hassan et al., 2021). Instead, lecturers ought
to strive to identify and understand the root causes by paying attention and engaging in students’ experiences
and perspectives. To address widespread underperformance in the AWM101 module's first assignment, an
online evaluation questionnaire was implemented with the ICT department assisting in distributing the
questionnaire. This tool was designed to diagnose and better understand students’ specific academic writing
challenges. Online evaluation questionnaires have proven effective in helping first-year students identify their
strengths and weaknesses (Maphoto, 2024). This approach aligns with the view that literacy is shaped by
sociocultural environments, rather than being merely technical (Baker & Street, 1994). The AWM101 online
evaluation questionnaire used clear and simple English to ensure accessibility and accurately identify
students’ challenges. When combined with reflective practices, as well as podcasts and vodcasts, such tools
create a comprehensive framework that strengthen success in academic writing.
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Today's students are tech-savvy and actively embrace and use multimedia platforms like TikTok, Facebook,
Instagram, YouTube, and Snapchat (McWhirter, 2024; Wang & Ibrahim, 2024; Williams, 2024). In academia,
podcasts and vodcasts have become essential supplemental tools for enhancing first-year students’ academic
writing skills (Carson, 2024; Mohale, 2025; Sullivan, 2019). These multimedia tools provide dynamic learning
experiences, catering to both audio and visual learners and accommodating diverse learning styles (Cabual,
2021; Kiberg & Spilker, 2023). Podcasts and vodcasts offer several benefits: they make complex writing
concepts easier to understand, provide flexible and accessible learning, and are especially appealing to tech-
savvy students. Additionally, they encourage active engagement and improve comprehension. Moore (2024)
highlights their effectiveness in demonstrating practical writing techniques, where combining visual aids with
verbal explanations enhances learning outcomes by addressing multiple cognitive channels. For first-year
students in modules like AWA101, podcasts and vodcasts act as step-by-step guides to mastering academic
writing, allowing students to revisit content at their own pace. Furthermore, these supplemental tools offer a
personalized and interactive learning experience, promoting better retention of writing skills (Pettit et al.,
2017).

The integration of technology in ODeL has greatly improved student support by making it accessible to
remote learners. Griffith and Sweet (2022) and Johnston et al. (2021) highlight that podcasts and vodcasts
provide flexible solutions that bridge the gap between lecturers and students. First-year students often
struggle with adjusting to new academic standards and managing their time effectively. Online tools like
podcasts and vodcasts are designed to address these challenges by presenting tailored support (Gautam,
2025; Lizcano et al., 2020). Academic support for AWM101 students addressed their specific concerns
effectively through short, impactful 15-minute podcasts and vodcasts. These resources created an engaging
online learning environment that catered to diverse writing styles without overwhelming students. This
approach aligns with the findings of Dewi (2024) and Emma (2024), who maintain that in academic support,
less is often more. When used effectively, supplemental tools can interactively engage students, ensuring
both accessibility and relevance. Despite their pedagogical value, podcasts and vodcasts present notable
limitations and criticisms in ODelL institutions. Admiraal (2022), Newman et al. (2021), and Hall and Jones
(2023) argue that producing high-quality podcasts and vodcasts is time-intensive and technically demanding,
increasing lecturers’ workload and raising sustainability concerns. Access inequalities further constrain
effectiveness, as Fadilah et al. (2017), Gikas and Grant (2013), and Gunderson and Cumming (2023) report that
many students lack reliable internet connectivity, sufficient data, or compatible devices, limiting
epistemological access. Modality-specific challenges are also evident: Nadhianty and Purnomo (2020) note
that audio-only podcasts may hinder comprehension due to the absence of visual cues, while Mulki and
Ormsby (2022) highlight the high data demands of vodcasts. In addition, Noetel et al. (2021) and Yumnam
(2021) observe that asynchronous delivery may delay feedback and reduce interaction. Evans and Robertson
(2020) and Brown (2018) further identify uneven digital competencies and resistance to technological change.
Besser et al. (2022), Serhan (2020), and Fawaz and Samaha (2021) document burnout, anxiety, and isolation
associated with sustained digital teaching. To address this issue, resources were optimized for the Moodle
LMS platform, featuring small file sizes and compatibility with personal devices to avoid space issues. This
approach ensured that the tools remained both effective and accessible, thereby enhancing academic
support. Lee (2020) and Strielkowski (2020) emphasize the critical importance of academic support that aligns
with the needs of today's virtual student cohort. The integration of podcasts and vodcasts in distance
education not only creates engagement but also enhances academic writing skills while promoting inclusivity
and accessibility.

Research Context

This study explores how multimedia tools like online evaluation questionnaire, podcasts, and vodcasts can
assist first-year students improve their academic writing skills at UNIX-O, an ODeL institution. It focuses on
addressing the challenges of the ODeL environment by tailoring support to the needs of AMW101 students.
Using podcasts and vodcasts as supplemental tools, the study tackles writing challenges and promotes
accessible learning strategies. The study also examines how these tools can improve academic writing in ODeL
settings. The findings aim to enhance academic writing support systems at UNIX-O and advance writing
practices in similar educational contexts.
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THEORETICAL FRAMEWORK

This study adopts Moore's (1973, 1997) transactional distance theory and Moore and Kearsley's (1996)
framework as a lens to understand the dynamics of distance learning. This theory emphasizes the interactions
between individuals and their environment, focusing on the communicative gaps and potential
misunderstandings that arise due to the separation between lecturers and students. Addressing these gaps,
the theory aims to reduce isolation and create interactive learning spaces. Transactional distance theory goes
beyond mere geographical separation. It highlights the pedagogical challenges inherent in the relationships
between students and lecturers, which are shaped by space and time. As Moore (1997) explains, this
separation can significantly affect the teaching and learning processes, introducing unique complexities in DE.
This study focuses on UNIX-O students enrolled in the AWM101 module at an ODeL institution. Many first-
year students face challenges in developing academic writing skills, which often require tailored interventions.
To address these challenges, this study explores the potential of podcasts and vodcasts as tools to enhance
academic writing skills. These multimedia interventions are examined within the context of the unique
dynamics of ODel, and the challenges posed by transactional distance. The goal is to reduce the effects of
separation and improve the teaching and learning experience.

METHODOLOGY

Research Approach and Design

This qualitative study investigates the academic writing challenges encountered in the AWM101 module
and examines the impact of targeted supplemental support tools on students’ performance. The study
employed a two-cycle action research design, grounded in iterative reflection and systematic intervention, to
address the RQs:

(1) the specific academic writing challenges students faced in their first assignment and the type of
support that could enhance performance and

(2) the improvements in writing skills observed in subsequent assignments and the take-home
examination following the introduction of online evaluation questionnaires, podcasts, and vodcasts.

Each cycle followed the action research phases of planning, action, observation, and reflection, enabling a
structured and responsive approach. In cycle 1, the planning phase involved identifying students’ challenges
in the first assignment through analysis of their scripts and baseline feedback. The action phase introduced
initial support strategies, including basic scaffolds and guidance for engagement with multimedia tools.
During the observation phase, data were collected through student assignment scripts, reflective notes, and
engagement monitoring, while the reflection phase highlighted areas requiring additional support,
particularly clarity in scaffolding and integration of multimedia resources. This cycle directly addressed RQ1,
pinpointing challenges and identifying the types of academic support needed. Cycle 2 built upon insights from
the first cycle, introducing targeted modifications to refine teaching strategies and enhance learning
outcomes. The planning phase involved designing interventions that integrated online evaluation
questionnaires, podcasts, and vodcasts as supplemental tools. The action phase implemented these
strategies, and the observation phase captured students' second assignment and take-home examination
scripts, engagement patterns, and reflective feedback. The reflection phase compared performance across
the two cycles, highlighting improvements in writing structure, argument development, and independent
learning. This iterative cycle directly addressed RQ2, demonstrating measurable improvements in academic
writing skills and confirming the effectiveness of the multimedia-supported interventions. Through these two
iterative cycles, the study not only identified the challenges students initially faced but also demonstrated
progressive improvements in writing skills, showing how targeted, evidence-based interventions can enhance
academic performance. The cycles’ design ensured that interventions were responsive, iterative, and
grounded in student needs, generating robust insights into the efficacy of multimedia support tools for
improving academic writing in the AWM101 module.
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Data Collection Methods

This study employed two complementary research instruments: the online evaluation questionnaire and
document analysis. According to Lee et al. (2022), Heil and Ifenthaler (2023), and Yildiz and Cakmak (2023),
the online evaluation questionnaire is a systematic method for collecting information about students and
their interaction with electronic technology. In this study, the questionnaire included both closed-ended
questions, such as Likert-scale items measuring engagement and satisfaction, and open-ended questions,
which allowed participants to describe their specific academic writing challenges and suggest types of support
that would have improved their performance. Reliability was enhanced through pilot testing with a small
sample of students, and content validity was ensured by aligning all questions with the research objectives
and relevant literature on academic writing support. This instrument provided real-time, interactive feedback,
enabling participants to share their experiences freely, thereby directly addressing RQ1. In contrast,
document analysis, as described by Bowen (2009, p. 27) and Wilkinson and Dokter (2023), involves a
systematic review of printed and electronic materials to interpret and extract meaningful insights. In this
study, scripts were selected based on specific inclusion criteria, including the first and second assignment
scripts as well as take-home examination scripts from the same cohort, ensuring that student progression
could be accurately tracked. The analysis was conducted systematically through thematic coding, focusing on
the development of writing skills, structure, argumentation, and adherence to academic conventions. Corbin
and Strauss (2008) emphasize the value of document analysis in generating empirical knowledge by exploring
the context, voice, and meaning embedded within documents. This approach addressed RQ2 by enabling a
reflective and comprehensive examination of students’ academic writing development over time. Together,
these instruments provided both real-time, participant-centered insights and systematic, reflective analysis,
allowing the study to explore the complexities of students’ experiences and the challenges they face in
academic writing, while evaluating the effectiveness of the introduced support tools.

Population and Sampling

According to Johnson et al. (2022) a population refers to the broader group from which participants are
drawn, whereas a sample is a smaller, purposefully selected subset (Kenton, 2019). In this study, the research
population comprised approximately 18,000 students registered for the AWM101 module during the first
semester of 2024. Given the qualitative focus of the study, which aimed to explore in depth how interventions
influenced student writing development, a smaller, purposeful sample was appropriate. Consistent with Ryan
and Bernard (2000) and Bertaux and Bertaux-Wiame (1981), qualitative studies can generate meaningful
insights with 10-36 participants. Accordingly, a purposeful sample of 10 students was selected, representing
non-native English speakers from disadvantaged backgrounds with limited access to reliable internet
infrastructure, who were the first in their families to attend university. This approach allowed for a detailed,
contextual understanding of student experiences while remaining manageable for in-depth document
analysis. For document analysis, five second-assignment scripts and five take-home examination scripts were
purposefully selected to capture variation in student performance. This small but targeted sample enabled
identification of patterns of improvement and meaningful insights regarding engagement with the
interventions, emphasizing depth, richness, and contextual understanding, which are central to qualitative
research.

Data Analysis

The data collected from the online evaluation questionnaire and document analysis were transcribed and
analyzed using Braun and Clarke's (2012, p. 2) six-phase thematic analysis approach. This method was
selected for its systematic yet flexible structure, which enables rigorous identification, organization, and
interpretation of patterns across qualitative datasets. To further enhance analytical rigor and transparency,
the analysis was guided by the frameworks proposed by Burns and Grove (2009) and De Vos et al. (2005),
which emphasize the systematic structuring, synthesis, and interpretation of qualitative data. Braun and
Clarke’s (2012) six-phase thematic analysis procedure guided the entire analytic process, ensuring consistency
and transparency across all stages of analysis. The six phases include data familiarization, generation of initial
codes, searching for themes, reviewing themes, defining and naming themes, and producing the report, were
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Table 1. Six-step thematic analysis procedure (Braun & Clarke, 2012, p. 2)
Phase Examples of procedure for each step
1. Familiarizing oneself with the data Transcribing data; reading and re-reading; noting down initial codes
Coding interesting features of the data systematically across the
dataset, collating data relevant to each code

Collating codes into potential themes, gathering all data relevant to each potential

theme

Checking if the themes work about the coded extracts and the
entire dataset; generate a thematic ‘map’
Ongoing analysis to refine the specifics of each theme; generation of clear names
for each theme
Final opportunity for analysis selecting appropriate extracts; discussion of
the analysis; relate to the research question or literature; produce the report

2. Generating initial codes

3. Searching for the themes

4. Involved in reviewing the themes
5. Defining and naming themes

6. Producing the report

applied iteratively to both questionnaire responses and assessment scripts. The application of these phases
is summarized in Table 1, which outlines the procedures followed at each stage of the analysis.

The findings of the study were analyzed through the systematic application of this six-phase framework,
providing a clear and coherent structure for coding, interpreting, and presenting the data. This structured
approach enabled a comprehensive exploration of recurring patterns and themes and formed a sound basis
for analyzing and interpreting findings within the ODeL context. The themes generated through this process
informed the interpretation of students’ academic writing experiences and engagement with the pedagogical
interventions. The research instruments employed in this study were designed to address complementary
aspects of the research inquiry. Pre-established questions guided each instrument to ensure consistency and
comparability across data sources. The integration of questionnaire data and document analysis enabled
triangulation, thereby strengthening the coherence and credibility of the findings and allowing for a detailed
examination of the challenges encountered by AWM101 students in developing academic writing skills.
Trustworthiness was ensured through multiple strategies embedded throughout the analytic process.
Credibility was strengthened through prolonged engagement with the data, iterative reading and re-reading
during the familiarization phase, and continuous refinement of codes and themes across data sources.
Dependability was supported by the use of a clearly documented six-phase analytic procedure, which created
a transparent audit trail of analytic decisions. Confirmability was enhanced by grounding interpretations
directly in the data through systematic coding, theme review, and the use of verbatim extracts to support
analytic claims.

The same researcher who designed and implemented the pedagogical interventions also conducted the
data analysis. To minimize potential researcher bias associated with this dual role, data analysis commenced
only after the completion of the interventions, thereby separating instructional involvement from the analytic
phase. Reflexive engagement was maintained throughout the analysis, with analytic decisions continuously
checked against the raw data and the study’s theoretical framework. The use of multiple data sources further
strengthened the credibility and consistency of the findings. The application of thematic analysis was aligned
with transactional distance theory (Moore, 1973), enabling a theoretically informed interpretation of students’
academic writing experiences in the ODelL environment. Themes were systematically developed, reviewed,
and refined to ensure coherence, internal consistency, and alignment with the study's objectives. This
structured, transparent, and reflexive analytic process ensured that the findings provide a rigorous, credible,
and trustworthy account of academic writing development within the ODel context.

FINDINGS AND DISCUSSION

The findings in this section are derived from RQ1 and RQ2 of the study. The themes that emerged from
the online evaluation questionnaires and document analysis include:

e Complex academic writing challenges encountered and

e Ongoing improvement in academic writing skills.
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Student A: Online Evaluation Questionnaire

by

Response: I realized that I didn’t fully understand how to structure an academic essay
properly. I thought writing an essay was just about putting down ideas, but then I learned
it’s way more than that. You need a solid introduction to set up your argument, body
paragraphs that stick to a clear point, and a conclusion that ties everything together. 1
ended up feeling stuck because I wasn’t sure how to organize my thoughts or how much
detail to include in each section. I think it would help if we had more examples of well-
written assignments or some multimedia files I could refer to.

Figure 1. Student A’s response (Source: Student A: Online Evaluation Questionnaire, RQ1-2024)

Student B: Online Evaluation Questionnaire

by

Response: Since I lack access to reliable internet at home, finding academic
sources presented a significant challenge. I needed to cite recent sources which is
a major challenge for me as I am not used to doing that. So, without consistent
internet connectivity, accessing scholarly articles, journals, and e-books became
a frustrating process that demanded extra time and effort. I frequently had to visit
local libraries or campus facilities to access online resources, but these visits were
limited by opening hours and travel constraints. Additionally, the pressure of
meeting deadlines heightened the difficulty, as I often struggled to complete
research tasks within the available windows of connectivity. Maybe having offline
access to key reading materials or printed handouts could help students like me.

Figure 2. Student B's response (Source: Student B: Online Evaluation Questionnaire, RQ1-2024)

Complex Academic Writing Challenges Encountered

Academic writing challenges faced by first-year students vary and are often influenced by their specific
contexts and individual needs. Without well-developed academic writing skills, students may struggle to
achieve their desired academic outcomes. The online evaluation questionnaire was used to gather data. 10
students’ online evaluation questionnaire were purposively sampled used for this study. Below are
screenshots of students’ responses.

Student A identified a lack of understanding of academic essay structure as the main challenge. Proper
planning [mind-mapping] is necessary to organize and argue ideas effectively. Additionally, having access to
well-written essay samples and implementing multimedia resources would be beneficial (Figure 1).

Student B highlighted that limited access to the internet is a major challenge, particularly when it comes
to finding academic sources for citation and referencing. Besides, citation and referencing remain significant
hurdles. Access to offline materials, such as handouts on citations and references, would be beneficial (Figure
2).
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Student C: Online Evaluation Questionnaire

by

Response: Referencing confused me because we didn’t learn about it in high
school. Referencing was a concept that really confused me when I first
encountered it at university, mainly because it wasn’t something we covered in
high school. Back then, we were primarily focused on writing essays and
answering questions without any formal emphasis on citing sources or following
specific citation styles. When I started university, I realised that referencing is a
crucial part of academic writing, it’s not just about giving credit to authors, but
also about demonstrating research integrity and avoiding plagiarism. I would
benefit from a step-by-step guide or a short tutorial on how to reference correctly
and avoid plagiarism.

Figure 3. Student C's response (Source: Student C: Online Evaluation Questionnaire, RQ1-2024)

Student D: Online Evaluation Questionnaire

by

Response: In high school, most of our writing tasks were pretty basic, and we
didn’t get much in-depth feedback on them. I think if we had received more
detailed feedback on our drafts, it would have helped me understand where I
went wrong and how to improve. We mostly wrote essays or summaries, but we
didn’t really focus on developing critical thinking or analysing texts in depth.
Extra writing exercises, especially those that challenged us to think more
critically, could have pushed us to improve these skills earlier on. Critical
thinking is essential in university writing, and I believe if we had practiced it more
in high school, it would have made the transition to more complex academic
writing much easier. Writing exercises that encouraged deeper analysis would
have also prepared us better for handling advanced topics.

Figure 4. Student D's response (Source: Student D: Online Evaluation Questionnaire, RQ1-2024)

Student C disclosed that citation and referencing are challenging skills, as they were not adequately
developed in high school. A step-by-step guide or a short tutorial would be helpful in addressing this challenge
(Figure 3).

Student D revealed that the lack of explicit marking and detailed feedback on assessments is
disempowering, as not knowing which areas need improvement is detrimental. Critical thinking and in-depth
text analysis are major challenges. However, practical writing exercises would help develop deeper analytical
skills (Figure 4).

Student E indicated that their mastery of English is limited, making articulation and expression a
significant challenge. However, language support intervention focused on academic writing would be highly
beneficial (Figure 5).
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Student E: Online Evaluation Questionnaire

o |

Response: English is not my first language, so academic writing has always felt
challenging for me. I often find myself struggling to express my ideas clearly or
organize my thoughts in a way that meets academic standards. This can
sometimes lead to frustration and a lack of confidence in my writing. I think a

academic writing skills and grammar.

Figure 5. Student E's response (Source: Student E: Online Evaluation Questionnaire, RQ1-2024)

Student F: Online Evaluation Questionnaire

by

Response: Balancing my part-time job with my studies is really tough. Juggling
both often leaves me feeling overwhelmed, especially when assignments pile up.
Sometimes I find myself struggling to meet deadlines because I’'m unsure how to
allocate time effectively between work and school. I think a time management
workshop would be incredibly helpful, especially one that provides practical
strategies for planning and prioritizing tasks. Learning how to better manage my
schedule would definitely make it easier to handle my commitments and I stay
on top of my studies without feeling stressed out.

Figure 6. Student F's response (Source: Student F: Online Evaluation Questionnaire, RQ1-2024)

Student G: Online Evaluation Questionnaire

by

Response: I didn’t realize I had to write formally, and as a result, I lost marks
because of my informal tone. It was a bit confusing at first because I wasn’t sure
what the expectations were. A clear guide on academic writing style and tone
the formal writing requirements. Knowing exactly what’s expected would help
avoid mistakes and make it easier to focus on structuring ideas properly without

worrying about the tone.

Figure 7. Student G's response (Source: Student G: Online Evaluation Questionnaire, RQ1-2024)

Student F expressed that time management is a significant challenge, as balancing work and studies feels
overwhelming. A time management workshop would be incredibly helpful (Figure 6).

Student G highlighted that using an informal tone in academic essays led to the loss of valuable marks. A
clear guide on academic writing style and tone, along with transparency about the objectives and outcomes
of tasks, would be highly beneficial (Figure 7).

Student H divulged that the lack of prescribed textbooks is a significant challenge. Although notes were
provided, they did not adequately explain complex concepts. Podcasts and vodcasts as supplemental tools
would be beneficial, as they could save time by reducing the need to repeatedly refer to written materials
(Figure 8).
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Student H: Online Evaluation Questionnaire

by

Response: Without textbooks, I relied solely on the lecture notes, which made
understanding the assignments more difficult. The notes were helpful, but they
didn’t provide enough depth or examples to fully grasp the concepts. It would be
great if there were podcasts or even vodcasts available to supplement the notes.
Multimedia files could provide a clearer explanation of the material and help
reinforce what we’ve learned. I believe podcasts and vodcasts would be beneficial
and help avoid constantly flipping through textbooks or trying to piece together
information from different sources.

Figure 8. Student H's response (Source: Student H: Online Evaluation Questionnaire, RQ1-2024)

Student I: Online Evaluation Questionnaire

o

Response: I struggle to edit my own work, often missing small mistakes or areas
that need improvement. It’s hard to look at my writing objectively, which
sometimes affects the quality of my assignments. A short course focused on
own work, like identifying common errors or improving clarity, would help me

become more confident in editing.

Figure 9. Student I's response (Source: Student I: Online Evaluation Questionnaire, RQ1-2024)

Student J: Online Evaluation Questionnaire

by

Response: I noticed that high school didn’t prepare me well for tasks that require
critical thinking, error identification, developing my own voice, or using
unemotive vocabulary for academic work. These are key skills needed for
university, and I struggled to adapt. It would be helpful if we had exercises
specifically focused on developing critical analysis, such as practice assignments
with detailed feedback. This would allow students to improve their thinking
skills, learn to write more objectively, and understand where they can improve.

It would definjtely make transitioning to academic writing much easier.

Figure 10. Student J's response (Source: Student J: Online Evaluation Questionnaire, RQ1-2024)

Student I revealed that error recognition and editing are significant challenges. A short course on editing
skills would be beneficial, as learning specific editing techniques could yield positive results (Figure 9).

Student ] identified critical thinking, error identification, developing an own voice, and using unemotive
vocabulary in academic writing as major challenges. Practice assignments focused on developing critical
analysis, accompanied by detailed feedback, would be highly beneficial (Figure 10).
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Table 2. Key academic writing topics

Podcasts Vodcasts
First lesson First lesson
¢ Purpose of academic writing ¢ Purpose of academic writing
e The organization of academic writing e The organization of academic writing
¢ Establish your position o Establish your position
e Writing in your voice e Writing in your voice
¢ Using academic language ¢ Using academic language
Second lesson Second lesson
e Paragraph (concise and precise) e Paragraph (concise and precise)
e Topic sentences, supporting sentences, and concluding e Topic sentences, supporting sentences, and concluding
sentences sentences
o Citations o Citations
Third lesson Third lesson
e Arguments developed by evidence and argument e Arguments developed by evidence and argument
structure structure
e Paraphrasing, summarizing, and quoting e Paraphrasing, summarizing, and quoting
e Signposting e Signposting
e Plagiarism e Plagiarism
e Example of good writing and bad writing (comparison) ¢ Example of good writing and bad writing (comparison)
Fourth lesson Fourth lesson
 Editing and proofreading  Editing and proofreading

Based on the findings and analysis of the 10 AWM101 scripts, students exhibited a complex range of
academic writing challenges, including difficulties with planning, time management, citation and referencing,
academic tone, editing, error recognition, critical and analytical thinking, language barriers, informal
vocabulary, limited access to prescribed textbooks, and poor internet infrastructure. These challenges align
with findings from Crossley and Kim (2022), Patty (2024), Sarwat et al. (2021), and Yan (2024), and reflect
foundational gaps from prior schooling, as noted by Dolasinski and Reynolds (2023), Eynon and Gambino
(2023), Alostath (2021), and Hassan et al. (2021). Furthermore, students indicated that their high school
education did not adequately prepare them for the demands of academic writing at the tertiary level, a finding
consistent with the studies cited above. These studies indicate that foundational gaps in academic writing
skills may persist in HE; however, attributing students’ difficulties solely to their high school preparation
overlooks the current challenges they encounter in the tertiary context. Recognizing persistent and recurring
challenges in students’ academic writing within the AWM101 module, the researcher adopted a student-
centered and theory-informed pedagogical approach grounded in TDT. From a TDT perspective, these
challenges were understood as manifestations of increased transactional distance arising from limited
dialogue, insufficient instructional structure, and varying levels of learner autonomy. Students consequently
expressed a need for explicit, scaffolded, and sustained academic support to address these gaps. Students
identified several forms of academic support as important for strengthening their academic writing
competencies. These included structured essay blueprints, comprehensive resources on citation practices,
step-by-step guidance on referencing conventions, scaffolded and practical writing activities, targeted
language support initiatives, time management workshops, guidance on maintaining an appropriate
academic tone, a short course on editing techniques, and interventions aimed at developing critical and
analytical thinking skills. In response to these identified needs, the researcher integrated podcasts and
vodcasts as supplemental academic support tools to enhance dialogue and instructional structure within the
module. These multimedia resources were designed to provide clear explanations, reinforcement of key
concepts, and flexible access to academic support, with the aim of reducing transactional distance and
supporting ongoing improvement in students’ academic writing skills. Table 2 presents a comprehensive
overview of the key academic writing topics addressed through these interventions.

The use of podcasts and vodcasts was introduced to address the key academic writing concepts that
students need to develop. Podcasts and vodcasts were integrated into the learning process as students are
familiar and widely use digital platforms like TikTok, Facebook, Instagram, YouTube, and Snapchat, as noted
by Carson (2024), Mohale (2025), McWhirter (2024), Sullivan (2019), Wang and lbrahim (2024), and Williams
(2024). Podcasts and vodcasts provide both audio and visual content, allowing students to engage with the
material in ways that align with their individual learning preferences. These tools support a range of learning
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Assignment script 2(A)
5 : ‘ shared h habitat .
1.2 The inner city are not just for people anymore because animajs are aso pow entering
Overall, aim for full content development and pay attention fo the specific needs of questions—Polish language use.
the cites unwclco%ng. ey i m }nto pcsgslc's houses to mﬂgg food yn thert >
kitchens. The U.S cities cleaned the Ian and Water to make air Safer to breathe and water,
Be succinct!
safer to drink, by doing that they had attract more animals to breathe the clean air and to
. . Where ﬂ‘)niyou get this tl;lcf:)‘rmaﬁon from?
re the clean walcr‘,\mh.th The more animals there came, the more prey there was,

as crocodiles Who Was erased are now breeding out ten times as before. A small
: s
number of creatures, thayglgttse,nng"g%[?kﬂ the city because they are likely non-
\ native like humans. Rats entering the cities in the first place by arriving on ships. People

ust accept the fact that nature are going to be part of their lives.  Edit your work before submission!
@ oL

Figure 11. Assignment script 2(A) (Source: Assignment Script 2(A): Document Analysis, RQ2-2024)

Assignment script 2(B)

[‘s/'ﬁ m:t::::::m:‘::yahdnqtnmmmwm Thes is a discrepancy. We need 1o see where you used
Ali, T. S. (2019). Gender Based Violence & Health Effects. Journal of the Dow
University of Health Sciences. Vol 13(3), p 121-122. Available at:
DOI:10.36570/jduhs.2019.3.001 [Accessed on 11 May 2024].

Include yoar here (52, No first names

Bag.[e?Prsdyumna, VCASTE, CLASS AND GENDER: ANALYZING THE
DIFFERENTIAL IMPACT OF COVID-19 PANDEMIC™ (2022); Incomplete!

Mudau, T. J., and O. S. Obadire.:f.‘.ne role of patri: y in family ings and its
implications to girls and women in South Africa.” Journal of Human Ecology 58.1-2
(2017): 67-72. USE THE HARVARD REFERENCING STYLE

(55 a
Noer, Fhadli;‘c’he Effects of Palrisrch¥ éﬁxslem on Women Condition in the Novel of
the Tenant of Wildfell Hall.” IAIN Tulungagung Research Collections 8.2 (2016): 225-

250.

Figure 12. Assignment script 2(B) (Source: Assignment Script 2(B): Document Analysis, RQ2-2024)

styles and present an opportunity to simplify complex topics through an accessible and flexible format. They
also contribute to improving the interaction between lecturers and students in the AWM101 module,
addressing challenges related to communication and engagement (Moore, 2024). Studies by Dewi (2024) and
Emma (2024) point out that the use of supplementary digital tools can create meaningful engagement with
students by making learning content more interactive and accessible.

Ongoing Improvement in Academic Writing Skills

Document analysis provides a way to track changes and developments over time. In this study, it enabled
the researcher to examine the second assignment scripts and take-home examination scripts to identify
improvements in academic writing. The first five samples were extracted from the second assignment scripts,
while the last five were taken from the take-home examination scripts. Document analysis was considered
suitable for this study as it aligns with the research objectives.

Assignment script 2(A) script highlights several recurring challenges, including a lack of editing, incorrect
referencing styles, inconsistent use of tenses (mixing present, past, and future), verbosity, and difficulty in
addressing the requirements of the questions. Furthermore, the student struggle to unpack the meaning
embedded within the questions, which remains a significant challenge (Figure 11).

Assignment script 2(B) indicates an improvement in source referencing. However, there is a lack of full
adherence to the Harvard referencing style, and some references are incomplete. Additionally, a source was
mistakenly listed in the references but was never cited in the body of the essay (Figure 12).

Assignment script 2(C) reveals significant editing issues, along with challenges in citation and case usage.
Furthermore, the paragraph renders illogical due to spelling errors and a lack of supporting evidence to
substantiate the arguments effectively (Figure 13).
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| in upper case!

Assignment script 2(C)

No,i do ot think that léuman and animals habitats can co-exist. According to the text|
f'on er hand, some people were literally snckel{od)pﬂealh in the fall of 2000 by the!
WestNile virus] which had been carried to the cn?' by migrating birds and léansmincd to
mosquitoes, which passed it on to humans." Fnslly ‘from my experience \Vll Iways
disagree with this statement. Oneday” whcn i Was driving with my pamn@,’c were
baboons in the road and almost got u almost got us klllcd by driving away from them. Sccor?ﬁw ?'m
most of the animals belongs in a zoo where lhcy need to take care of gird where lhcy far

Cite and reference accordlngly

rlier comments!

g.;]

and has a mind of their own. Animals

— X
away from h Animals are very d

and human habitats can never co-exist.  Edit your work

)

Paragraph lack evidence!
(4

Figure 13. Assignment script 2(C) (Source: Assignment Script 2(C): Document Analysis, RQ2-2024)

[Accessed 31 May 2022].

[Accessed 31 May 2022].
Quraysha, RM.V.R. 2022. Title?....

’ =
e sl 0l health? What we really know. [Online]

Available at: https://www.medicalnewstoday.com/articles/does-social-media-impact-mental-health-
what-we-really-snow |Accessa 31 iay 2022] shuuid be placed nere S mme e~

Write the titile in sentence case!
Petrus, T., n.d. EDUCATION VERSUS INDOCTRINATION: CONTEXTUALISING THE. [Online]

Available at: https://www.journals.ac.za/index.php/saihe/article/view/2919/2114 - See earlier comments!

Quraysha ismail Secliman, R. M. V. R, 2022. [Online] Where is the itle?

Available at: https://upjournals.up.ac.za/index.ohp/jdd/article/download/3969/3662
[Accessed 31 May 2022], Ineomplete!

Figure 14. Assignment script 2(D) (Source: Assignment Script 2(D): Document Analysis, RQ2-2024)

| Fs— |
Youth

Edit your work

reasons are...

is d by various hlchmdynamlcs of

e world lhnnot run appropriately and recession
caused by m onomlas\ns a msunlack of job opportunities
which particularly youth (Ryanz?zzsom) . Economy that does not grow
probably cnnno affect those whollll new to the

Thollm:reaa I; of ployed youth spawa g generation which
influence the future of the y negatively(O | ing , 2007 and Ryan ,

2001) eason is lha(has exposed thaemploymon(

flexibility in relation to minimun wage which is between -1 and 0 ( Neumark and

Wascher (2007)) . M

at|colleg y their di

and g within a

pecific time l" gh gr P would like |

I average salary based on Invostment](Rajoo » 2016 ) . Lacks own voice

Figure 15. Assignment script 2(E) (Source: Assignment Script 2(E): Document Analysis, RQ2-2024)

Assighment 2(D) demonstrates a commendable effort in referencing; however, the Harvard referencing
style was not fully adhered to. Inconsistent page justification caused the references to appear as though they
were part of the next entry. Additionally, some references were incomplete, lacking titles (Figure 14).

Assignment 2(E) reveals significant editing challenges, as highlighted by the square boxes, including
issues with grammar, plurality, and thematic disorder, such as inconsistent topic development. The ideas
introduced in some sections lack logical progression, making it difficult for readers to follow the main
argument. Additionally, although spelling errors are present, a more critical issue is the absence of the writer's
own voice. There is an overreliance on external sources, which diminishes the writer’s individuality and

personal perspective (Figure 15).

The following samples were extracted from the take-home examination scripts of the AWM101 module.
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Examination script A

References

Blackman, M., 2022. Village people — if only social media was more like my friendly local coffee
shop. [Online] Justify your text to have the information placed correctly

Available at: https://www.dailymaverick.co.za/opinionista/2022-05-23-village-people-if-only-

social-media-was-more-like-my-friendly-local-coffee-shop/ Keep up the good workl
[Accessed 30 May 2022].

Lennon, A., 2022. Does social media impact mental health? What we really know. [Online]
Available at: https://www.medica i i i

health-what-we-really-know Brilliant work

[Accessed 30 May 2022).
Punctuate accordingly

Wong, A. et al., 2021. The use of social media and online in times of
COVID-19. Journal of the Intensive Care Societ, 22(3), pp. 255-260.

Figure 16. Examination script A (Source: Examination script A: Document Analysis, RQ2-2024)

Examination script B

Facebook and Twitter, is the ease of access users have to information and how easy it

is to share information. %‘ﬁ‘é’&‘é’ Féééﬁ‘éﬂ’gn'géé‘ where information is readily available

in abundance, and news travels at incomprehensible speeds across the globe. The Good!
speed at which information travels internationally has made it possible for countries to
react swiftly ahead of time at the start of the pandemic, to slow the spread of Covid-19
(Wong, et al., 2021). Conversely, one of the major disadvantages of social media is the
amount of false information on the web, and how it is difficult to distinguish between

2 2 Correct
what is fact and what is false (Blackman, 2022).

You have linked the two paragraphs accordingly!
False information can often spark debates on social media platforms, some of which

can become hostile that contain hateful content and turn into cyberbullying, making the

risk of these two factors a disadvantage of social media (Lennon, 2022). Itisnotall  grijiant

Figure 17. Examination script B (Source: Examination script B: Document Analysis, RQ2-2024)

Examination script C

Well done

References A N }
Punctuation is crucial in the reference list. Revise on this aspect!

Petrus, T., 2019. Education versus indoctrination: Conlextualisigg nﬂ?e crisim1 higher education
0 Need for monin neré! — Follow the Harvard
in South Africa. South African Journal of Higher Education, August, 33(3), pp. 81-97.referencing style

and accordingly
Sooliman, Q. ., Moletsane, R. & Reddy, V., 2021. From indoctrination to education: Reflexivity

and critique in decolonising knowledge generation and dissemination for. Journal of

Decolonising Disciplines, 3(2), pp. 1-7. Excgllent S'ee TUT letter 501 and letter for further
Remove the pp enrichment!

Sterne, M., 2021. The true state of South Africa’s schools. [Online]
Available at: https:// / { 1-1 h -0Ur- |
[Accessed 30 05 2022).

Figure 18. Examination script C (Source: Examination script C: Document Analysis, RQ2-2024)

Examination script A demonstrates an improved referencing technique, with references arranged in
alphabetical order. However, ‘et al." is used in the body of the essay to reduce word count and shorten long
author surnames, the full list of authors should still be provided in the reference list. Additionally, justifying
the references would ensure proper alignment and consistency in the formatting (Figure 16).

Examination script B demonstrates improved academic writing skills. The arguments are logical, and two
paragraphs are effectively linked. The citations are recent and appropriately used. A minor error is evident in
the use of emotive language, such as ‘we," instead of maintaining an objective or neutral tone (Figure 17).
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Examination script D

This is not your own work. We need to hear your own voice and see your arguments.
Africa starl%cl 2020 wi}(h a positive economic outlook, however the Covid-19 pandemic has

edit yourwor
had significant effect on economies in several countries as trade, tourist, remittances c
financial markets and consurietand business sentiment are all disrupted. Tourism, an | -
important sector of the economic activity for many countries was heavily affected by Covid-S=1
19 as countries began to place restrictions on fravel and encourage social distancing.

| https:Hiwww.brookings edu/blog/africa-in-focus-/2020/03/18/strategies-for-coping-with-the-

e

Lhealth-and-econcmic»effects-of—lhe-oovid-1 9-pandemic-in-atfriiaf’iirlj o/ ’ﬁjncorrect referencing style

You have simply copied and pasted the information from a reliable source.

Figure 19. Examination script D (Source: Examination script D: Document Analysis, RQ2-2024)

Examination script E

2 Correct
According to De Wet and Jacobs (2014), one possible way in which

Correct
workplace bullying can be resolved is to find appropriate "?:gping
strategies” to deal with the negativity of bullying ﬁggﬁcés a victim. That
means finding ways to deal with the stress and reaching out to others

second... o -
that can help. A Second solution |§to Jjoina relevant Ui %r to
orrect C=6,L=2P=2

unionise within the workplace (Carbo, 2011). This creates collective =10

action that reduces workplace bullying in general and unions have the
power to hold the workplace, as well as, the perpetrators accountable.

Thirdly, if all else fails, one should seek outside Iega(f%{f\ﬁce (National

Figure 20. Examination script E (Source: Examination script E: Document Analysis, RQ2-2024)

Examination script C reveals that the references were arranged in alphabetical order. While the Harvard
referencing style was not fully adhered to, there is a significant improvement compared to the assignment
script samples. However, certain information, such as the mention of the month ‘August,” was included
unnecessarily and should have been omitted (Figure 18).

Examination script D highlights significant challenges, including instances of plagiarism, improper
citation where a link is provided in the text, and a lack of engagement, as the content appears to have been
copied verbatim (Figure 19).

Examination script E shows significant improvement in the use of citations, although some sources are
outdated. A bit more editing could enhance the readability of the text. The student effectively employed a
logical flow of ideas, using terms like ‘firstly,’ ‘secondly,’ and ‘thirdly’ to provide context and structure. However,
the student’s voice remains minimal, primarily due to a lack of active engagement with the material. This
results in an overreliance on external sources, limiting the development of own perspective (Figure 20).

The findings indicate a mixed trajectory of ongoing improvement alongside recurring challenges in the
academic writing skills of students enrolled in the AWM101 module. Notable improvements were observed
in the second assignment and take-home examination scripts, where students increasingly demonstrated the
ability to construct logical arguments, revise and edit their work, and maintain coherence across paragraphs.
These scripts reflected a clearer logical flow of ideas, more effective use of discourse markers, and improved
articulation and academic expression. In addition, students showed greater compliance with academic
conventions, including the accurate application of in-text citation, adherence to the Harvard referencing style,
and correct alphabetical arrangement of reference lists. Structural aspects of academic writing also improved,
with more clearly defined topic sentences, well-developed supporting details, and coherent concluding
remarks. It is essential that academic support aligns with the needs of today's virtual student cohort (Lee,
2020; Strielkowski, 2020). These findings are consistent with studies by Gamlath (2022), Hooda et al. (2022),
Mohale (2023), and Moussa and Ali (2022). Despite improvements, recurring challenges persist in some
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second assignment scripts and take-home examination scripts, including inadequate editing, difficulty
identifying errors, incorrect citation and referencing, overreliance on external sources, spelling errors, weak
authorial voice, inconsistent tense usage, grammar and plurality issues, and thematic disorder. Students also
face difficulties with topic development, verbosity, meeting question requirements, and unpacking embedded
meanings. The use of English as the language of instruction further exacerbates these challenges for some
students, consistent with observations by Bolton et al. (2023), Hassan et al. (2021), and Kelly and Hou (2022),
who note that English as Mol intensifies learning difficulties for EAL students in ODelL contexts. The
implementation of podcasts and vodcasts has contributed to improvements in academic writing skills. This
finding is supported by Mohale (2025), Gerber (2022), Suroviec (2023), and Rajar (2020), who argue that the
multimedia tools serve as effective supplemental learning resources in ODel context. Podcasts and vodcasts
have helped bridge the transaction distance gap, as they are easily accessible, downloadable, and concise,
with an average duration of 15 minutes (Moore, 2024; Rime et al., 2022). However, some students continue
to struggle due to various factors. Some have not visited the AWM101 site, despite an online tour conducted
via Microsoft Teams. Others have not attended virtual classes, downloaded the podcasts and vodcasts, or
have resorted to hiring ghost writers in an attempt to pass the module without critical engagement.
Employment commitments and other responsibilities may also contribute to these challenges. The lack of
engagement affects their academic growth and may harm the institutional reputation. Some students exhibit
instances of accidental or intentional plagiarism, which may be attributed, in part, to limited engagement with
module content and insufficient familiarity with academic writing conventions. To address this, explicit and
formative feedback was provided across all assignment scripts and take-home examination scripts, with
particular attention given to identifying areas requiring improvement. As noted by Maphoto (2022), marker
feedback constitutes a critical pedagogical mechanism for addressing both major and minor academic writing
challenges. However, despite the provision of preparatory and supplemental academic support, recurring
writing challenges persist for some students, as reflected in their assessment performance. This highlights
the need for sustained and systematic academic writing support, specifically in contexts involving ESL
students. Ongoing practice, coupled with consistent and targeted academic support, has the potential to
strengthen students’ academic writing competencies, support the attainment of academic outcomes, and
contribute to improved student retention.

The findings guided by transactional distance theory (Moore, 1973) highlight how the integration of
podcasts and vodcasts actively supported students’ learning experiences, addressing both RQ1 and RQ2. The
interventions enhanced dialogue, provided structured guidance, and promoted learner autonomy, which
supported the reduction of transactional distance within the ODeL environment. Students engaged with
content asynchronously and repeatedly, allowing them to work at their own pace, revisit explanations as
needed, and extend academic dialogue beyond scheduled virtual classes, mitigating feelings of isolation. From
a TDT perspective, the podcasts and vodcasts scaffolded complex writing tasks and encouraged learners to
take ownership of their learning, demonstrating how structured support and flexible engagement can jointly
contribute to bridging transactional distance.

CONCLUSION

This study examined how student support initiatives influenced the academic writing skills of first-year
students using online evaluation questionnaires, document analysis, podcasts, and vodcasts. Student support
plays a critical role in enhancing the academic writing competencies of EAL students in ODeL contexts, which
remain underrepresented in the literature compared to contact institutions. Many South African students
face academic writing challenges due to inadequate preparation during their high school education. The
implementation of online evaluation questionnaires provided insights into students’ academic challenges and
gaps, serving as a scaffolding tool to identify specific areas of difficulty in writing. Based on the findings, the
researcher recorded podcasts and vodcasts addressing the identified challenges. The study revealed notable
improvements in academic writing skills, including better adherence to the Harvard referencing style,
improved argumentation, sentence construction, paragraph coherence, spelling accuracy, paragraphing, and
paraphrasing. However, some academic writing challenges persisted in both the second assignment scripts
and take-home examination scripts, such as citation and referencing difficulties, lack of personal voice, weak
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argumentation, improper use of discourse markers, and time management issues. To address these
challenges, the continued use of supplemental tools such as podcasts and vodcasts is essential. Some
students resorted to plagiarism due to inadequate citation and referencing skills and reliance on ghost
writers. Despite the regular availability of virtual classes and the accessibility of podcasts and vodcasts on the
Moodle AWM101 LMS site, some students did not utilize these resources effectively. This study contributes to
the body of knowledge on academic writing support by providing insights specific to the ODeL context,
highlighting interventions that effectively bridge transactional distance and enhance student engagement and
learning outcomes. Limitations include the small, purposive sample and the focus on a single module, which
may limit generalizability. Nevertheless, the findings offer valuable guidance for ODeL institutions seeking to
implement evidence-based academic support strategies. Future research could explore the reasons for
recurring academic challenges despite support interventions and identify scalable and contextually
appropriate solutions.

Funding: The author received no financial support for the research and/or authorship of this article.

Ethics declaration: The author confirms that permission and the necessary copyright clearance to use all images
included in this manuscript have been obtained from the Research Ethics Committee at UNISA. The use of the images
was approved under the relevant ethics clearance protocol, as verified by the ethics approval number provided in the
manuscript. All participants’ personal and identifiable information has been concealed in accordance with ethical and
confidentiality requirements. This study was approved by the Research Ethics Committee at the University of South
Africa with approval number 90268091_2024_RPC_081.

Al statement: Artificial intelligence (Al) tools were used during the preparation of this manuscript to support the
refinement of the language and overall quality of expression. Specifically, Al was employed to improve vocabulary
selection in order to ensure appropriate academic tone and contextually accurate word usage, as well as to identify and
correct language inconsistencies, grammatical errors, and punctuation inaccuracies. These enhancements were made
to maintain a consistent academic tone throughout the manuscript. All substantive intellectual content, analysis, and
interpretation remain solely the responsibility of the author.

Declaration of interest: The author declared no competing interests.

Data availability: Informed consent was obtained from all participants prior to their participation in the study, and this
was clearly communicated before data collection commenced. Participants were informed about the purpose of the
study, the voluntary nature of their participation, and their right to withdraw at any stage without any negative
consequences. All confidential personal information, specifically participants’ identifying details, was treated with strict
confidentiality and securely stored to ensure privacy and anonymity. The collected data will be used strictly for academic
and research purposes and will be destroyed upon publication of the article in line with ethical research practices and
institutional guidelines. No participant was asked sensitive, degrading, or dehumanising questions that could place
them in a vulnerable position or compromise their dignity, rights, or well-being. The study adhered to established ethical
principles to ensure the safety, respect, and protection of all participants throughout the research process.

REFERENCES

Admiraal, W. (2022). A typology of educators using open educational resources for teaching. International
Journal on Studies in Education, 4(1), 1-23. https://doi.org/10.46328/ijonse.60

Alostath, K. A. H. (2021). Graduate students’ challenges in academic writing [Master's thesis, Istanbul Aydin
University]. https://doi.org/10.13140/RG.2.2.20113.92008

Baker, D., & Street, B-W. (1994). Literacy and numeracy: Concepts and definitions’ in encyclopedia of education.
Pergamon Press.

Bertaux, D., & Bertaux-Wiame, I. (1981). Artisanal bakery in France: How it lives and why it survives. In F.
Bechhofer & B. Elliott (Eds.), The petite bourgeoisie (pp. 155-181). Edinburgh Studies in Sociology. Palgrave
Macmillan. https://doi.org/10.1007/978-1-349-06769-5_7

Besser, A., Flett, G. L., & Zeigler-Hill, V. (2022). Adaptability to a sudden transition to online learning during the
COVID-19 pandemic: Understanding the challenges for students. Scholarship of Teaching and Learning in
Psychology, 8(2), 85-105. https://doi.org/10.1037/stl0000198

Bolton, K., Hill, C., Bacon-Shone, J., & Peyronnin, K. (2023). EMI (English-medium instruction) in Indonesian
higher education. World Englishes, 42(3), 424-446. https://doi.org/10.1111/weng.12622

Bowen, G. A. (2009). Document analysis as a qualitative research method. Qualitative Research Journal, 9(2),
27-40. https://doi.org/10.3316/QRJ0902027

Online Journal of Communication and Media Technologies, 16(2), e202635 17/ 21


https://doi.org/10.46328/ijonse.60
https://doi.org/10.13140/RG.2.2.20113.92008
https://doi.org/10.1007/978-1-349-06769-5_7
https://doi.org/10.1037/stl0000198
https://doi.org/10.1111/weng.12622
https://doi.org/10.3316/QRJ0902027

Mohale

Braun, V., & Clarke, V. (2012). Thematic analysis. In H. Cooper, P. M. Camic, D. L. Long, A. T. Panter, D. Rindskopf, &
K. J. Sher (Eds.), APA handbook of research methods in psychology, Vol. 2. Research designs: Quantitative,
qualitative, neuropsychological, and biological (pp. 57-71). American Psychological Association.
https://doi.org/10.1037/13620-004

Brown, A. F. (2018). Implementing the flipped classroom: Challenges and strategies. In J. Mehring, & A. leis
(Eds.), Innovations in flipping the language classroom (pp. 11-21). Springer. https://doi.org/10.1007/978-
981-10-6968-0_2

Burns, N., & Grove, S. (2009). The practice of nursing research: Appraisal, synthesis, and generation of evidence.
Elsevier. https://shop.elsevier.com/books/burns-and-groves-the-practice-of-nursing-research/gray/978-
0-443-11509-7

Cabual, R. A. (2021). Learning styles and preferred learning modalities in the new normal. Open Access Library
Journal, 8(4), Article €7305. https://doi.org/10.4236/0alib.1107305

Carson, L. (2024). Extending the dialogic space: Developing interprofessional expertise through a student-
created podcast. Scandinavian Journal of Educational Research, 68(5), 1039-1054. https://doi.org/10.1080/
00313831.2023.2196287

Corbin, J., & Strauss, A. (2008). Basics of qualitative research: Techniques and procedures for developing grounded
theory. Sage Publications. https://methods.sagepub.com/book/mono/basics-of-qualitative-
research/toc#_

Crofts, S., Fox, M., Retsema, A., & Williams, B. (2005). Podcasting: A new technology in search of viable business
models. First Monday, 10(9). https://doi.org/10.5210/fm.v10i9.1273

Crossley, S. A., & Kim, M. (2022). Linguistic features of writing quality and development: A longitudinal
approach. The Journal of Writing Analytics, 6(1), 59-93.
https://wacclearinghouse.org/docs/jwa/vol6/crossley-kim.pdf

De Vos, A. S., Strydom, H., Fouché, C. B, & Delport, C. S. L. (2005). Research at grass roots: For the social science

professionals. Van Schaik.
https://books.google.com.tr/books/about/Research_at_Grass_Roots.htm[?id=M5GEnQAACAAJ&redir_es
c=y

Dewi, A. C. (2024). Adapting alternative learning resources to diverse learning styles in accounting education
for adult leaners. Jurnal Pendidikan Ekonomi dan Kewirausahaan, 8(3), 1095-1108.
https://doi.org/10.29408/jpek.v8i3.28451

Dolasinski, M. J., & Reynolds, J. (2023). Microlearning in the higher education hospitality classroom. Journal of
Hospitality & Tourism Education, 35(2), 133-142. https://doi.org/10.1080/10963758.2021.1963748

Emma, L. (2024). The use of technology to support different learning styles. ResearchGate.
https://www.researchgate.net/publication/385316229_The_Use_of _Technology_to_Support_Different_L
earning_Styles

Evans, C., & Robertson, W. (2020). The four phases of the digital native’s debate. Human Behavior and Emerging
Technologies, 2(3), 269-277. https://doi.org/10.1002/hbe2.196

Eynon, B., & Gambino, L. M. (2023). High-impact ePortfolio practice: A catalyst for student, faculty, and institutional
learning. Taylor & Francis. https://doi.org/10.4324/9781003445098-14

Fadilah, E., Yudhapramesti, P., & Aristi, N. (2017). Podcast sebagai alternatif distribus konten audio [Podcast
as an alternative for audio content distribution]. Kajian Jurnalisme, 1(1), 90-104.
https://doi.org/10.24198/jkj.v1i1.10562

Fawaz, M., & Samaha, A. (2021). E-learning: Depression, anxiety, and stress symptomatology among Lebanese
university  students  during  COVID-19  quarantine.  Nursing  Forum,  56(1), 52-57.
https://doi.org/10.1111/nuf.12521

Gamlath, S. (2022). Peer learning and the undergraduate journey: A framework for student success. Higher
Education Research and Development, 41(3), 699-713. https://doi.org/10.1080/07294360.2021.1877625

Gautam, P. (2025, October 2). Advantages and disadvantages of online learning. E-Learning Industry.
https://elearningindustry.com/advantages-and-disadvantages-online-learning

Gerber, H. R. (2022). The literacies of a competitive esports team: Livestreaming, VODS, and Mods. L1-Educational
Studies in Language and Literature. 22(2), 1-25 https://doi.org/10.21248/I1esl1.2022.22.2.365

187/ 21 Online Journal of Communication and Media Technologies, 16(2), 202635


https://doi.org/10.1037/13620-004
https://doi.org/10.1007/978-981-10-6968-0_2
https://doi.org/10.1007/978-981-10-6968-0_2
https://shop.elsevier.com/books/burns-and-groves-the-practice-of-nursing-research/gray/978-0-443-11509-7
https://shop.elsevier.com/books/burns-and-groves-the-practice-of-nursing-research/gray/978-0-443-11509-7
https://doi.org/10.4236/oalib.1107305
https://doi.org/10.1080/00313831.2023.2196287
https://doi.org/10.1080/00313831.2023.2196287
https://methods.sagepub.com/book/mono/basics-of-qualitative-research/toc#_
https://methods.sagepub.com/book/mono/basics-of-qualitative-research/toc#_
https://doi.org/10.5210/fm.v10i9.1273
https://wacclearinghouse.org/docs/jwa/vol6/crossley-kim.pdf
https://books.google.com.tr/books/about/Research_at_Grass_Roots.html?id=M5GEnQAACAAJ&redir_esc=y
https://books.google.com.tr/books/about/Research_at_Grass_Roots.html?id=M5GEnQAACAAJ&redir_esc=y
https://doi.org/10.29408/jpek.v8i3.28451
https://doi.org/10.1080/10963758.2021.1963748
https://www.researchgate.net/publication/385316229_The_Use_of_Technology_to_Support_Different_Learning_Styles
https://www.researchgate.net/publication/385316229_The_Use_of_Technology_to_Support_Different_Learning_Styles
https://doi.org/10.1002/hbe2.196
https://doi.org/10.4324/9781003445098-14
https://doi.org/10.24198/jkj.v1i1.10562
https://doi.org/10.1111/nuf.12521
https://doi.org/10.1080/07294360.2021.1877625
https://elearningindustry.com/advantages-and-disadvantages-online-learning
https://doi.org/10.21248/l1esll.2022.22.2.365

Online Journal of Communication and Media Technologies, 2026

Gikas, J., & Grant, M. M. (2013). Mobile computing devices in higher education: Student perspectives on
learning with cell phones, smartphones & social media. The Internet and Higher Education, 19, 18-26.
https://doi.org/10.1016/j.iheduc.2013.06.002

Griffith, J. J., & Sweet, J. D. (2022). What does ‘going on the record’ mean for critical media literacy? Examining
informed consent in serial to trouble podcasts as pedagogy. Teachers College Record: The Voice of
Scholarship in Education, 124(12), 35-61. https://doi.org/10.1177/01614681221150545

Gunderson, J. L., & Cumming, T. M. (2023). Podcasting in higher education as a component of Universal Design
for Learning: A systematic review of the literature. Innovations in Education and Teaching International,
60(4), 591-601. https://doi.org/10.1080/14703297.2022.2075430

Hall, N. M., &Jones, J. M. (2023). Student-produced podcasts as a teaching and learning tool. American Journal
of Distance Education, 37(1), 53-65. https://doi.org/10.1080/08923647.2021.1995256

Hassan, I., Madarina Abdul Rahman, A., & Nazri Latiff Azmi, M. (2021). Development of English writing skills
through blended learning among ESL learners in Malaysia. Arab World English journal, 7(1), 377-389.
https://doi.org/10.24093/awej/call7.26

Heil, J., & Ifenthaler, D. (2023). Online assessment in higher education: A systematic review. Online Learning
Journal, 27(1), 187-218. https://doi.org/10.24059/0lj.v27i1.3398

Hooda, M., Rana, C., Dahiya, O., Shet, J.P., & Singh, B. K. (2022). Integrating LA and EDM for improving students’
success in higher education using FCN algorithm. Mathematical Problems in Engineering. Article 7690103.
https://doi.org/10.1155/2022/7690103

Johnson, J. L., Adkins, D., & Chauvin, S. (2020). A review of the quality indicators of rigor in qualitative research.
American Journal of Pharmaceutical Education, 84(1), Article 7120. https://doi.org/10.5688/ajpe7120

Johnston, D., Rockhill, C., & Pastore, D. (2021). The effectiveness of podcasts in sport management education
part two: A qualitative analysis. Journal of Hospitality, Leisure, Sport and Tourism Education, 29, Article
100338. https://doi.org/10.1016/j.jhiste.2021.100338

Kay, R. H. (2012). Exploring the use of video podcasts in education: A comprehensive review of the literature.
Computers in Human Behavior, 28(3), 820-831. https://doi.org/10.1016/j.chb.2012.01.011

Kelly, R., & Hou, H. (2022). Empowering learners of English as an additional language: Translanguaging with
machine translation. Language and Education, 36(6), 544-559,
https://doi.org/10.1080/09500782.2021.1958834

Kenton, W. (2019). What is a sample? Investopedia. https://www.investopedia.com/terms/s/sample.asp

Khadawardi, H. A. (2022). Saudi learners’ perceptions of academic writing challenges and general attitude
towards writing in English. Journal of Language Teaching and Research, 13(3), 645-658.
https://doi.org/10.17507/ltr.1303.21

Kiberg, H., & Spilker, H. (2023). One more turn after the algorithmic turn? Spotify’s colonization of the online
audio space. Popular Music and Society, 46(2), 151-171. https://doi.org/10.1080/03007766.2023.2184160

Lee, K(2020, March 9). Coronavirus: Universities are shifting classes online - but it's not as easy as it sounds.
The Conversation. https://theconversation.com/coronavirus-universities-are-shifting-classes-online-but-
its-not-as-easy-as-it-sounds-133030

Lee, V. W. Y, Lam, P. L. C,, Lo, J. T. S,, Lee, J. L. F., & Li, J. T. S. (2022). Rethinking online assessment from
university students’ perspective in COVID-19 pandemic. Cogent Education, 9(1), Article 2082079.
https://doi.org/10.1080/2331186X.2022.2082079

Lentz, G. S., & Foncha, J. W. (2021). Lecturer’s views on using blended learning as an intervention programme
for teaching English language academic writing to Cape Peninsula University of Technology (CPUT) first
year students. Journal of English as an International  Language,  16(1),  77-92.
https://eric.ed.gov/?id=EJ1328452

Lizcano, D., Lara, J. A., White, B., & Aljawarneh, S. (2020). Blockchain-based approach to create a model of trust
in open and ubiquitous higher education. journal of Computing in Higher Education, 32(1), 109-134.
https://doi.org/10.1007/512528-019-09209-y

Maphoto, K. B. (2022). First-year students at an open distance and e-learning institution: Perceptions,
expectations and challenges associated with academic writing feedback. Journal for Language Teaching,
56(1), 1-19. https://doi.org/10.56285/jltVol56iss1a5413

Online Journal of Communication and Media Technologies, 16(2), e202635 19/ 21


https://doi.org/10.1016/j.iheduc.2013.06.002
https://doi.org/10.1177/01614681221150545
https://doi.org/10.1080/14703297.2022.2075430
https://doi.org/10.1080/08923647.2021.1995256
https://doi.org/10.24093/awej/call7.26
https://doi.org/10.24059/olj.v27i1.3398
https://doi.org/10.1155/2022/7690103
https://doi.org/10.5688/ajpe7120
https://doi.org/10.1016/j.jhlste.2021.100338
https://doi.org/10.1016/j.chb.2012.01.011
https://doi.org/10.1080/09500782.2021.1958834
https://www.investopedia.com/terms/s/sample.asp
https://doi.org/10.17507/jltr.1303.21
https://doi.org/10.1080/03007766.2023.2184160
https://theconversation.com/coronavirus-universities-are-shifting-classes-online-but-its-not-as-easy-as-it-sounds-133030
https://theconversation.com/coronavirus-universities-are-shifting-classes-online-but-its-not-as-easy-as-it-sounds-133030
https://doi.org/10.1080/2331186X.2022.2082079
https://eric.ed.gov/?id=EJ1328452
https://doi.org/10.1007/s12528-019-09209-y
https://doi.org/10.56285/jltVol56iss1a5413

Mohale

Maphoto, K. B. (2024). Perceptions and innovations of academics in an open distance e-learning institution.
Online  Journal of Communication and Media Technologies, 14(2), Article e202429.
https://doi.org/10.30935/0jcmt/14485

Mbambo-Thata, B. (2021). Responding to COVID-19 in an African university: The case the National University
of Lesotho Library. Digital Library Perspectives, 37(1), 28-38. https://doi.org/10.1108/DLP-07-2020-0061

McWhirter, A. (2024). Learning, teaching, and social media: A generational approach. Taylor & Francis.
https://doi.org/10.4324/9781315204116

Mendoza, L., Lehtonen, T., Lindblom-Ylénne, S., & Hyytinen, H. (2022). Exploring first-year university students’
learning journals: Conceptions of second language self-concept and self-efficacy for academic writing.
System, 106, Article 102759. https://doi.org/10.1016/j.system.2022.102759

Mohale, N. E. (2025). Podcasts or vodcasts? Exploring first-year students’ preferences for enhancing academic
writing skills. Research in Social  Sciences and Technology, 10(1), 97-118.
https://doi.org/10.46303/ressat.2025.6

Mohale, N., E. (2023). Exploring first-year students’ perceptions and challenges of using podcasts and vodcasts to
enhance academic writing skills in an ODel institution in South Africa [PhD thesis, University of South Africa].
https://www.proquest.com/docview/3224603795?pq-
origsite=gscholar&fromopenview=true&sourcetype=Dissertations%20&%20Theses

Moore, M. G. (1973). Toward a theory of independent learning and teaching. The Journal of Higher Education,
44(9), 661-679. https://doi.org/10.1080/00221546.1973.11776906

Moore, M. G. (1997). Theory of transactional distance. In D. Keegan (Ed.), Theoretical principles of distance
education (pp. 22-38). Routledge. https://doi.org/10.4324/9780203983065

Moore, M. G., & Kearsley, G. (1996). Distance education: A systems review. Wadsworth Publishing.

Moore, T. (2024). Pedagogy, podcasts, and politics: What role does podcasting have in planning education?
Journal of Planning Education and Research, 44(3), 1134-1147.
https://doi.org/10.1177/0739456X221106327

Moussa, N. M., & Ali, W. F. (2022). Exploring the relationship between students’ academic success and
happiness levels in the higher education settings during the lockdown period of COVID-19. Psychological
Reports, 125(2), 986-1010. https://doi.org/10.1177/0033294121994568

Mulki, S., & Ormsby, A. A. (2022). Breaking green ceilings: Podcasting for environmental and social change.
Journal of Environmental Studies and Sciences, 12(1), 18-27. https://doi.org/10.1007/s13412-021-00723-z

Nadhianty, A., & Purnomo, A. (2020). Implementation podcast and learning video to connecting in distance
learning on higher education. Proceeding of International Conference on Islamic Education, 5(1), 24-29.
Retrieved from https://conferences.uin-malang.ac.id/index.php/icied/article/view/1222

Ndlangamandla, S. C., Shange, T. C,, Sevnarayan, K., Baloyi, R., Magwele, M. P., Thoka, B., Zindela, N., Rumhurry,
J., & Shabanza, K. (2024). Academic language and literacy in English ENG1503. University of South Africa.
https://www.studocu.com/en-za/document/university-of-south-africa/academic-english/eng1503-501-
2023-3-b-this-are-notes-for-second-semester/66903377

Nenotek, S. A., Tlonaen, Z. A., & Manubulu, H. A. (2022). Exploring university students’ difficulties in writing
English academic essay. Al-Ishlah. Jurnal Pendidikan, 14(1), 909-920.
https://doi.org.10.35445/alishlah.v14i1.1352

Newman, J., Liew, A., Bowles, J., Soady, K., & Inglis, S. (2021). Podcasts for the delivery of medical education
and remote learning. Journal of Medical Internet Research, 23(8), Article e29168. https://doi.org/10.2196/
29168

Noetel, M., Griffith, S., Delaney, O., Sanders, T., Parker, P., Cruz, B. P., & Lonsdale, C. (2021). Video improves
learning in higher education: A systematic review. Video in higher education. Review of Educational
Research, 91(2), 204-236. https://doi.org/10.3102/0034654321990713

Osabwa, W. (2022). Coming to terms with COVID-19 reality in the context of Africa’s higher education:
Challenges, insights, and prospects. Frontiers  in  Education, 7,  Article 643162.
https://doi.org/10.3389/feduc.2022.643162

Patty, J. (2024). Addressing student writing challenges: A review of difficulties and effective strategies.
Education  Journal:  Journal  Educational  Research  and  Development,  8(2), 369-392.
https://jurnal.unipar.ac.id/index.php/ej/article/view/1938

20/21 Online Journal of Communication and Media Technologies, 16(2), 202635


https://doi.org/10.30935/ojcmt/14485
https://doi.org/10.1108/DLP-07-2020-0061
https://doi.org/10.4324/9781315204116
https://doi.org/10.1016/j.system.2022.102759
https://doi.org/10.46303/ressat.2025.6
https://www.proquest.com/docview/3224603795?pq-origsite=gscholar&fromopenview=true&sourcetype=Dissertations%20&%20Theses
https://www.proquest.com/docview/3224603795?pq-origsite=gscholar&fromopenview=true&sourcetype=Dissertations%20&%20Theses
https://doi.org/10.1080/00221546.1973.11776906
https://doi.org/10.4324/9780203983065
https://doi.org/10.1177/0739456X221106327
https://doi.org/10.1177/0033294121994568
https://doi.org/10.1007/s13412-021-00723-z
https://conferences.uin-malang.ac.id/index.php/icied/article/view/1222
https://www.studocu.com/en-za/document/university-of-south-africa/academic-english/eng1503-501-2023-3-b-this-are-notes-for-second-semester/66903377
https://www.studocu.com/en-za/document/university-of-south-africa/academic-english/eng1503-501-2023-3-b-this-are-notes-for-second-semester/66903377
https://doi.org.10.35445/alishlah.v14i1.1352
https://doi.org/10.2196/29168
https://doi.org/10.2196/29168
https://doi.org/10.3102/0034654321990713
https://doi.org/10.3389/feduc.2022.643162
https://jurnal.unipar.ac.id/index.php/ej/article/view/1938

Online Journal of Communication and Media Technologies, 2026

Pettit, R. K., Kinney, M., & McCoy, L. (2017). A descriptive, cross-sectional study of medical student preferences
for vodcast design, format and pedagogical approach. BMC Medical education, 17, Article 89.
https://doi.org/10.1186/s12909-017-0926-z

Rajar.  (2020). Measurement  of Internet  delivered audio services  spring. Rajar.
https://www.rajar.co.uk/docs/news/MIDAS_Spring_2020.pdf

Rime, J., Pike, C., & Collins, T. (2022). What is a podcast? Considering innovations in podcasting through the
six-tensions framework. Convergence: The International Journal of Research into New Media Technologies,
28(5), 1260-1282. https://doi.org/10.1177/13548565221104444

Ryan, G. W, & Bernard, H. R. (2000). Techniques to identify themes in qualitative data.
https://academia.uat.edu.mx/pariente/Lecturas/Techniques%20to%20ldentify%20Themes%20in%20Q
ualitative%20Data.pdf

Sarwat, S., Ullah, N., Anjum, H. M. S., & Bhuttah, T. M. (2021). Problems and factors affecting students English
writing skills at elementary level. Elementary Education Online, 20(5), 3079-3086. https://ilkogretim-
online.org/index.php/pub/article/view/5698

Serhan, D. (2020). Transitioning from face-to-face to remote learning: Students’ attitudes and perceptions of
using Zoom during COVID-19 pandemic. International Journal of Technology in Education and Science, 4(4),
335-342. https://doi.org/10.46328/ijtes.v4i4.148

Sevnarayan, K., & Mohale, N. E. (2022). Overcoming transactional distance through implementing podcasts
and vodcasts: Perceptions from an open distance and e-learning university. International Journal of
Pedagogy and Teacher Education, 6(2), 116-125. https://doi.org/10.20961/ijpte.v6i2.66813

Strielkowski, W. (2020). COVID-19 pandemic and the digital revolution in academia and higher education.
Preprints. https://doi.org/10.20944/preprints202004.0290.v1

Sullivan, J. L. (2019). The platforms of podcasting: Past and present. Social Media + Society, 5(4), Article
2056305119880002. https://doi.org/10.1177/2056305119880002

Suroviec, A. (2023). Podcasts of note-Spring 2023. Electrochemical Society Interface, 32(1), Article 26.
https://doi.org/10.1149/2.F03231IF

Wang, J., & lIbrahim, O. (2024). Role of social media in B2C e-commerce users adoption behaviour among
students in Malaysia. International Journal of Academic Research in Business and Social Sciences, 14(12),
1616-1627. https://doi.org/10.6007/|JARBSS/v14-i12/24116

Wang, Y., & Xie, Q. (2022). Diagnostic assessment of novice EFL learners’ discourse competence in academic
writing: A case study. Language Testing in Asia, 12(1), Article 47. https://doi.org/10.1186/s40468-022-
00197-y

Wilkinson, D., & Dokter, D. (2023). The researcher’s toolkit: The complete guide to practitioner research. Taylor &
Francis. https://doi.org/10.4324/9781003180159

Williams, R. T. (2024). The relationship between social media and pedagogy. Cambridge Scholars Publishing.
https://www.cambridgescholars.com/product/978-1-0364-0019-4

Wong, W. H., & Chapman, E. (2023). Student satisfaction and interaction in higher education. Higher Education,
85(5), 957-978. https://doi.org/10.1007/s10734-022-00874-0

Yan, C. (2024). The inducing factors and coping strategies of English writing anxiety. The Educational Review,

USA, 8(1), 103-108. https://doi.org/10.26855/er.2024.01.018
Yildiz, G., & Cakmak, E. K. (2023). Bibliometric analysis of applications articles on online assessment process.
International Journal of Educational Research Review, 8(4), 788-802. https://doi.org/10.24331/ijere.1316582
Yumnam, R. (2021). E-learning: An effective mode of teaching English as a second language. journal of
Translation and Language Studies, 2(2), 1-9. https://doi.org/10.48185/jtls.v2i2.275

SN&™W e

Online Journal of Communication and Media Technologies, 16(2), 202635 21/21



https://doi.org/10.1186/s12909-017-0926-z
https://www.rajar.co.uk/docs/news/MIDAS_Spring_2020.pdf
https://doi.org/10.1177/13548565221104444
https://academia.uat.edu.mx/pariente/Lecturas/Techniques%20to%20Identify%20Themes%20in%20Qualitative%20Data.pdf
https://academia.uat.edu.mx/pariente/Lecturas/Techniques%20to%20Identify%20Themes%20in%20Qualitative%20Data.pdf
https://ilkogretim-online.org/index.php/pub/article/view/5698
https://ilkogretim-online.org/index.php/pub/article/view/5698
https://doi.org/10.46328/ijtes.v4i4.148
https://doi.org/10.20961/ijpte.v6i2.66813
https://doi.org/10.20944/preprints202004.0290.v1
https://doi.org/10.1177/2056305119880002
https://doi.org/10.1149/2.F03231IF
https://doi.org/10.6007/IJARBSS/v14-i12/24116
https://doi.org/10.1186/s40468-022-00197-y
https://doi.org/10.1186/s40468-022-00197-y
https://doi.org/10.4324/9781003180159
https://www.cambridgescholars.com/product/978-1-0364-0019-4
https://doi.org/10.1007/s10734-022-00874-0
https://doi.org/10.26855/er.2024.01.018
https://doi.org/10.24331/ijere.1316582
https://doi.org/10.48185/jtls.v2i2.275

	INTRODUCTION
	LITERATURE REVIEW
	Research Context

	THEORETICAL FRAMEWORK
	METHODOLOGY
	Research Approach and Design
	Data Collection Methods
	Population and Sampling
	Data Analysis

	FINDINGS AND DISCUSSION
	Complex Academic Writing Challenges Encountered
	Ongoing Improvement in Academic Writing Skills

	CONCLUSION
	REFERENCES

